Teachers as Writers of ER Materials
Select one of the reasons given for why some teachers lack enthusiasm for ER. Alternatively, you can nominate another idea. Explain how you might try to overcome this objection to ER or why you agree with the objection. 
Minimum # of words: 150.

Note: Before you read this article, please read excerpts from one teacher’s (Daryl Lemos) reaction, as you may react in a similar manner.

When I first began reading the article and I realized the article was actually asking me, the teacher, to be the composer of ER material, I was shocked. Why should teachers reinvent the wheel, or in this case, the literature, for the purpose of reaching particular students who are reluctant readers or readers who have difficulties, such as English as a second language students? It seemed absurd: too much time and too much energy, as if we have nothing else to do. Nonetheless, I decided to be the good student and finish with the article and somehow, somewhere between benefit number one and the end of the document, I began to see something of value in the theory of using the teacher as a writer. 

Teachers already spend time searching for the right work; so, time may not be as big of an issue as I thought. We also spend too much time trying to explain writing that may not connect to the students, another waste of time. I realized that I understand my students and the curriculum better than anyone else. I even began to think about how many times I have created pieces of writing to act as samples anyway, and the idea of the teacher as the writer began to cement itself into my head. 

As I read the “how-to” section, I continued to make mental connections. I never really thought of taking existing documents and altering them; it seemed wrong. I never liked borrowing ideas; it seemed wrong. And I rarely looked to colleagues for assistance; shouldn’t I stand on my own two feet? But perhaps it is okay. I think I… let me rephrase that, I know I already do these things! Maybe, with a little work and a little common sense, the teacher can become a writer of ER materials.

Every student can be a good reader if they have the right reading material. Alas, all of us teachers know that to find the right reading material for those difficult-to-motivate students can, even with the Internet, be like finding a needle in a mountainous stack of books or in a stack of a billion websites. An example of students for whom finding materials can be difficult are those whose reading age is much lower than their life age. Such a problem is especially frequent in the case of students for whom English is a second language or for whom Standard English is a second dialect.

Perhaps the solution lies not in us searching harder or more skillfully for that elusive needle or in sharing our needle collections with our fellow teachers (although those too are good ideas) but in making our own needles, i.e., writing our own materials for our students. In addition to providing more ER materials for our students, the concept of teachers-as-writers offers other benefits. After discussing the benefits (the Why), we’ll move on to some practical ideas, i.e., the How. Perhaps, writing for our students is easier than you think, especially since we needn’t write a long tome; instead, we can start with something one page long.
Benefits of Writing for Students

1. It may improve our own language skills, and, in particular our writing skills. Ask yourself, “How often do I write something other than filling up some form or firing off a quick email?” Writing skills atrophy from disuse; they expand with use.
2. Writing for our students refreshes our memories about the problems that writers have, thus making us more understanding of our students’ writing problems.

3. We can learn computer and Internet skills as we create materials and publish them in an attractive format.
4. When we write, we act as models for our students, i.e., students see that their teachers are writing, thus encouraging students to join in.

5. Creating our own materials can boost our professional self-esteem, as we see that we are able to write books that people read and enjoy. 

6. The materials we write can be an inexpensive source of reading materials, when budgets are tight.

7. We know our students and curriculum best. Thus, we are best-positioned to create materials that exactly fit our teaching needs. 
8. The materials we create can be just-in-time and just-in-the-right-place in terms of current issues affecting the lives of our students and the people with whom they live.

How to Write for Students
1. No need to always start from scratch

a. We can take existing materials and adapt them for our students, e.g., simplifying certain words or deleting or rewriting uninteresting or irrelevant sections. We are not talking about sacred texts here; it’s okay to make changes.
b. We can borrow ideas from works we’ve read, such as creating a new version of a folk tale by modernizing and localizing it.
c. We can take students’ work and polish it into a good model for others. Students often have great ideas that will appeal to their peers. Of course, the students who did the original would still be the author or co-author, even if we do major reshaping and rewriting. We have to read and respond to students’ writing anyway. So, why not take the extra step and develop it into something that can be added to my class’s ER collection. For example, if several students write on a related topic, e.g., their school, or in a related genre, e.g., mysteries, these short rewritten pieces can be combined into something of an anthology.

d. We can recycle things we wrote when we were students. For example, secondary school teachers may want to dig up some of their writing from secondary school to share with their students.

e. We can use what we are writing now, such as a Letter to the Editor or a description of a recent vacation.

2. Work with colleagues

a. Professional writers have editors; our colleagues can be our editors and we can be theirs.
b. Materials created in this collegial manner can be shared.

c. Perhaps each of us has particular strengths, e.g., drawing, desktop publishing, thinking of exciting plot twists.

d. Teachers’ different backgrounds can help the materials work in different courses, e.g., science teachers can add concepts and information relevant to their courses.

3. Create materials built to last

a. Use thicker than average paper.

b. Laminate covers.

4. Materials need not be of the same length as War and Peace or A Suitable Boy.

a. Short works – as short as one page - can go into files of materials on similar topics.

b. Collections of stories can make up a larger book.

c. It’s best to start small and build our skills and confidence. Thus, perhaps the first pieces we write will be more for intensive reading or for instructional purposes other than ER.
d. Anthologies. Write a lot of short pieces. When you have enough, put them together as an anthology. Teachers of the same type of students can combine their works into a single anthology. Student works can also be included.
5. Remember that the materials we write can also be non-fiction, or can blend fiction and non-fiction.
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